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Session Learning Outcomes

By the end of this session, delegates will be able to:

Use the provided examples as an inspiration and application to think about incorporating
SoTL in designing and implementing an evidence based (undergraduate) curriculum

Session Outline

Many good practice examples of using Scholarship of Teaching and Learning (SoTL) to
develop evidence based teaching and learning at course level exist, however, examples on
SoTL based curriculum design are scarce. The Utrecht University, Faculty of Science, recently
has taken the initiative to (re)design two of their undergraduate curricula, using an evidence
based approach. The curricula are fundamentally different in the fact that the first one is
aimed at training undergraduate students to become pharmaceutical scientists, thereby
focusing on scientific research skills. The second, redesigned, curriculum is that of the
Pharmacy programme, which is mainly oriented towards the profession of pharmacists. Based
on theories and evidence on teaching and learning the conceptual framework for the
pharmaceutical science programme was decided to be: research-based, inquiry-based
learning in an authentic context with autonomy for the students, using scaffolding to provide
the right amount of teacher support at the right time (Herrington, Oliver 2000, Justice, Warry
et al. 2002, Deci, Ryan 1987, Healey, Jenkins 2009, Healey 2005, Vermunt, Verloop 1999)
For the Pharmacy programme active, student-centred learning in general was chosen as an
approach, with special emphasis on differentiated instruction (Thomlinson 2003, Subban
2006). Furthermore, experiential education was implemented in the context of simulated and
‘real life’ health care (Cantor 1997, Boyle, Beardsley et al. 2007). In this study we will present
the background, theory and design of the two undergraduate programmes and compare the
deliberate choices that were made for both programmes.
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